
Vocal Profile Summary 
Based on Dr. 
McGreevy’s Essential 
for Living (EFLs)

A Detailed Exploration of Vocal 
Profiles and their Applications



Overview of this CEU

The Purpose of this CEU is to 
equip practitioners, educators, 
and therapists with knowledge 

about the EFLS vocal profiles to 
enhance their communication 
strategies for individuals with 

moderate to severe disabilities. 

Objectives include:
• a) Understanding the 
characteristics of each EFLS 
vocal profile.

b) Learning effective strategies 
for assessment and intervention.

c) Integrating academic research 
into practical applications.



Introduction to EFLS Vocal Profiles

Definition

The EFLS vocal profiles categorize the 
communication modalities of individuals 
with disabilities, focusing on their 
functional communication abilities critical 
for daily interactions.

Importance for Practitioners

A clear understanding of these vocal 
profiles is vital for practitioners to develop 
personalized communication strategies 
that foster effective interactions and 
improve the quality of life for individuals 
with communication challenges.



Vocal Profile Summaries - Vocal Profile 1: Typical 
Spoken-word

Vocal Profile 1: 
Typical Spoken-word

Description: Individuals in this 
profile communicate clearly and 

effectively using spoken 
language, without requiring 
alternative methods. They 

typically possess:

Strong fluency in 
everyday 

conversation.

A diverse vocabulary 
applicable across 
various contexts

Teaching Strategies:

Encouraging open 
dialogue and building 
conversational skills 

through varied 
contexts.

Participating in group 
discussions and peer 

interactions to 
enhance fluency and 

confidence.



Vocal Profile 2: Emergent Communication

Teaching Strategies:

Utilizing visual supports (e.g., communication 
boards) to strengthen understanding.

Implementing contextual teaching techniques that 
reinforce communication in real-life situations.

Description: This category encompasses individuals who use limited verbal 
communication, gestures, and symbols. Key features include:

Intentional communication efforts, albeit 
underdeveloped. Reliance on contextual cues to convey needs.



Vocal Profile 3: Contextual 
Communication

Description: Individuals can communicate 
effectively within familiar contexts but may 
struggle in unrecognized environments. Notable 
traits are:

Varied responses to different settings.
The significance of contextual cues for effective 
communication.

Teaching Strategies:
Role-playing to practice communication scenarios across 
diverse contexts.
Structuring learning environments that mimic real-world 
situations to foster adaptability..



Vocal Profile 4: Non-verbal 
Communication

Description: This profile includes individuals who do not use verbal language and instead rely on 
non-verbal communication methods such as signs, gestures, and facial expressions. Key 
characteristics include:

Dependence on body language and other non-verbal cues.
Challenges in expressing complex ideas verbally.

Teaching Strategies:

Implementing visual supports such as picture cards to facilitate understanding.
Employing a Total Communication approach that integrates various modes of expression.



Vocal Profile 5: Augmentative and Alternative 
Communication (AAC)

• Aided systems (e.g., speech-generating devices).
• Unaided systems (e.g., sign language).

Description: Individuals in 
this category use AAC 

methods that can 
supplement or replace 
spoken language. This 

includes:

• Personalized AAC assessments to determine suitable 
communication modes.

• Continuous training for both the communicator and 
their partners to enhance effective use of AAC 
techniques.

Teaching Strategies:



Vocal Profile 6: Challenging Behavior as 
Communication

Description: This profile involves 
individuals who exhibit challenging 

behaviors to communicate their needs, 
often due to an inability to engage in 
functional communication effectively. 

Important aspects include:

• Understanding the communicative 
intent behind challenging behaviors.

• Developing functional communication 
skills that replace problematic 
behaviors.

Teaching Strategies:

• Conducting Functional 
Communication Training (FCT) to 
teach alternative, acceptable ways to 
express needs.

• Integrating behavior management 
techniques alongside communication 
training.



Conclusion

In summary, the Vocal 
Profile Summary based 
on Dr. McGreevy’s EFLs 

serves as a valuable 
resource for 

practitioners working 
with children with ASD, 

highlighting the interplay 
between vocalizations, 
musical elements, and 

therapeutic strategies to 
improve communicative 

efficacy. 

Exploring EFLS vocal 
profiles equips us with 
crucial tools to support 

individuals with 
communication 

challenges.

By understanding and 
applying these profiles, 

we enhance our 
intervention strategies, 

leading to better 
communication 

outcomes.
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